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Equality and Diversity Report 2020-21 

 

Queen Elizabeth Sixth Form College has successfully created a culture that underpins equality, 
diversity and inclusion throughout what we do, and effectively finds strategies to ensure this work 
continues to provide a comfortable environment for both students and staff. 

In September 2021, the College set its new Equality, Diversity and Inclusion College objectives, which 
have been approved by the governing body and will be reviewed in September 2024. These 
objectives are as follows:  

1) To embed the promotion of equality, diversity and Inclusion themes (including 
neurodiversity*) across the curriculum explicitly through teaching and learning.  

2) To ensure that students with protected characteristics** have equal access to appropriate 
mental health support.  

3) To raise awareness of the issues facing LGBT+ students, and to continue working with them 
to ensure they feel valued and succeed. 

*Neurodiversity refers to the range of differences in individual brain function and behavioural traits, 
regarded as part of normal variation in the human population (used especially in the context of 
autistic spectrum disorders) (definition taken from Oxford Languages).   

** The protected characteristics are as follows: age, disability, gender reassignment, marriage and 
civil partnership, pregnancy and maternity, race, religion or belief, sex, and sexual orientation. 

 

College Wide Initiatives to Help Achieve QE’s EDI Objectives 

 

The College has already invested much time in working towards achieving these objectives, to 
ensure we remain an inclusive college. For example: 

a) In October 2021, the College was awarded the full Rainbow Flag Award (a national quality 
assurance framework for schools and colleges). This programme seeks to improve LGBT+ 
inclusion and visibility, and has six areas to complete: student voice, pastoral support, skilled 
teacher, inclusive curriculum, effective policies and supportive governors. Each section required 
comprehensive evidence. For QE, the majority of evidence was put together by the College’s 
LGBT+ group and the Student Association’s Co-ordinator and had students at the centre of its 
work. The group look to enhance the experience of LGBT+ students at the College and has 
introduced several positive changes including awareness training and a peer-on-peer support 
group. Recently, on International Pronoun Day, they produced badges to give to staff and fellow 
students to ensure all genders felt comfortable and were recognised. The feedback from the 
assessment organisation has been excellent, with many of the resources being used as examples 
of good practice on their national website (working towards meeting EDI objective 3). 

b) The College’s Equality, Diversity and Inclusion policy was updated in November 2021 and 
approved by the governing body. It now takes into account pronouns and transgender students 
(working towards meeting EDI objective 3). 
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c) The College has appointed an LGBT+ governor, who meets with the LGBT+ student committee 
every half term to represent and support this committee at full board governor meetings 
(working towards meeting EDI objective 3). 

d) Many staff wear rainbow lanyards. The lanyard reflects the colours of the Pride Flag, recognised 
internationally as a symbol of pride and affirmation for people identifying as LGBT+. The role of a 
rainbow lanyard is to show support for the LGBT+ community. Staff are not expected to be an 
expert and are told to refer any problems to Progress Tutors / Guidance Directors where 
necessary (working towards meeting EDI objective 3). 

e) The College is currently working on amending its Voyager system, to ensure that a student’s 
desired pronouns are recognised on each student page. This will allow staff to easily use the 
correct pronouns with each student. This change should be in place for enrolment 2022. 
Additionally, the College will amend its application forms in 2022/23, which will include a 
category named ‘preferred pronouns’. At the next College EDI committee meeting, a discussion 
will be held on the possibility of exploring the introduction of having pronouns feature into email 
signatures. This will allow people externally to recognise the inclusive culture we are creating for 
both staff and students (working towards meeting EDI objective 3). 

f) The Student Association introduced eight student led sub-committees, two of which are a 
Diversity Group and an LGBT+ Group (working towards meeting EDI objective 2 and 3). 

g) Curriculum leaders have highlighted the areas of their curriculum relevant to diversity and 
changes have been made to ensure examples used in teaching materials are inclusive (working 
towards meeting EDI objective 1). 

h) Since November 2021, staff training pedagogy sessions now include a section on how to support 
students from diverse backgrounds (including the LGBT+ students and minority ethnic groups) 
in the classroom and around college. These sections are student led, our students produce a pre-
recorded video of their experiences and advice on how they would like to be treated and why. 
Staff are provided with thought provoking questions to reflect on and discuss during the 
training. These sessions equip our staff with the necessary skills to challenge any inappropriate 
behaviour in lessons or around college if necessary. In addition, all staff pedagogy sessions now 
include a section on Quality First Teaching, which highlights tools and techniques staff can use in 
the classroom to support students with Special Educational or Additional Needs. This training 
will include promoting the importance of recognising neurodiversity (working towards meeting 
EDI objective 1, 2, and 3). 

i) The introduction of ‘Passports of Support’, allow every student with a Special Educational and 
Additional Need to inform their teachers of how they can best be supported with their learning, 
to make the greatest possible progress. The impact of this is monitored by the student’s key 
worker (a member of the Learning Support team), (working towards meeting EDI objective 1). 

j) The College celebrates Black History Month (October) and LGBT History Month (February) 
(working towards meeting EDI objective 2 and 3). 

k) The College hosts a Holocaust Memorial Event for the Darlington community in January, 
whereby QE students play a leading role by being involved in readings, singing, music and writing 
reflection pieces. 

l) In September 2021, the College saw the formal introduction of a multi-faith prayer room that is 
used daily by students. 

m) On 4th November, the College promoted Diwali and in week commencing 14th – 21st November 
2021, the College promoted Inter Faith Week. 
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n) Annually, the College continues to offer each student a free copy of the Gideon’s bible.  

o) Equality, Diversity and Inclusion issues continue to be addressed within the tutorial 
programme. 

p) The importance of Equality, Diversity and Inclusion, continues to be communicated very clearly 
to all new members of staff via the New Staff Induction Programme. Explicit reference is made 
to the Equality Act 2010 and the protected characteristics under this Act are discussed, with 
examples illustrated on how some of these groups are supported within College (working 
towards meeting EDI objective 1, 2, and 3). 

 

A Level Disaggregated Outcomes 

A summary of the below information: 

- Students in all categories analysed below, make at least the progress which is expected of 
them and in many cases this progress is outstanding. 

- The data for the last two years shows a change in trend as Female students have 
outperformed Males (Table 1). 

- The High Grade Rate for Female students compared to Males over the last two years has 
continued to rise (although this is less than the national average in 2021). (Table 2). 

- When analysing the gap between the Pass Rate of disadvantaged and non-disadvantaged 
students, the gap has closed (both achieved 100% Pass Rate) over the past two years. (Table 
4). 

- The High Grade Rate for disadvantaged students has continued to improve over the last two 
years with a percentage difference of only 12.4% in 2020 and only 8.7% in 2021 when 
compared with non-disadvantaged students (Table 4). 

- High Grade Rates for BAME students, for the first time in a number of years, is greater than 
that of White British students (Table 6). 

- Those students identified as ‘High Needs’ made remarkable progress in 2019 and have 
continued to support this trend in 2020 and 2021 (Table 7). 

 

a) Gender 

Table 1: Gender (L3VA – Using 2019 L3VA Benchmarks) 

 
Average of VA Grades Entries 

 
Female Male Female Male 

GCE A Level 2019 0.12 0.34 978 788 

GCE A Level 2020 0.56 0.48 1116 890 
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GCE A Level 2021 0.51 0.28 1010 814 

 
• Female students represented 55% of A Level entries in 2021 compared to 56% in 2020 and 55% 

in 2019. 

• Historically, when sitting external exams Male students made more progress at QE in their A 
Level studies than Females. However, interestingly for the last two years when external exams 
have not been sat by the students due to COVID, Female students have outperformed Male 
students with their progress scores.  

• Whilst this gap may raise questions about whether staff awarded higher TAGs more favourably 
to Female students, it is important to note that all Year 2 teaching staff received training from 
the Assistant Principal (Performance) to ensure no bias was involved when awarding TAGs to 
favour one gender or ethnicity over another. TAGs were awarded based on evidence that 
included timed assessments in class and many staff reported that Female students were more 
thorough in their preparation of these assessments than Male students.  

 

Table 2: Gender (Attainment – National Benchmarks in brackets) 

  
Pass % High Grades % 

2016-17 Female 97.0 52.4 

Male 95.6 51.1 

2017-18 Female 98.3 (98.1%) 55.6 (54.2) 

Male 98.1 (97.1%) 57.1 (51.6) 

2018-19 Female 99.7 (98.0) 58.4 (53.0) 

Male 99.5 (97.0) 53.0 (49.8) 

 
2019-20 Female 100% (99.8) 69.4% (68.7) 

Male 100% (99.7) 64.3% (62.9) 

 
2020-21 Female 100% (99.6) 68.6% (73.4) 
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Male 100% (99.3) 58.6% (66.5) 

 

• Both Female and Males students achieved the same Level 3 Pass Rates (100%) in 2019/20 and 
2020/21 (CAG and TAG years), which is higher than the national average (99.8% F to 99.7% M 
CAG year and 99.6% F to 99.3% M TAG year). However, historically Females achieved a higher 
Level 3 Pass Rate than Male students by a very narrow margin. 

• In addition to Female students making more progress than Males over the last two years, they 
have also achieved a higher High Grade Rate than Male students too (69.4% F to 64.3% M in the 
CAG year and 68.6% F to 58.6% in the TAG year). Prior to the CAG and TAG years, Female 
students have achieved a higher High Grade Rate than Males (with the exception of 2017/18).  

• There was a significant difference (10%) between the High Grade Rates of Female and Male 
students. This figure is higher than the national average difference between Female and Male 
students (6.9%) 

• Both Female and Male students have achieved higher than the national average for High Grade 
Rates in 2019/20 (CAG year) but lower than the national average for the High Grade Rates last 
year (TAG year). Historically, both Female and Male students achieve higher than the national 
average for its High Grade Rate.  

 

b) Disadvantaged Students 

Table 3: Disadvantaged Students (L3VA – Using 2019 L3VA Benchmarks for 2019, 2020 and 
2021) 

 
Average of VA Grades Entries 

 
Disadvantaged Non-

Disadvantaged 
Disadvantaged Non-

Disadvantaged 

GCE A Level 2017 0.19 0.14 223 1770 

GCE A Level 2018 0.04 0.11 229 1746 

GCE A Level 2019 0.19 0.22 206 1560 

GCE A Level 2020 0.57 0.52 202 1804 

GCE A Level 2021 0.35 0.41 214 1610 
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Disadvantaged students are those who qualified at school for support in accordance with Pupil 
Premium funding (largely those who were in receipt of Free School Meals but also children who are 
Looked After and those from Armed Forces families.) 

• Disadvantaged students made up 11.7% of A Level entries in 2021 and 10% of A Level entries in 
2020. This percentage is not dissimilar to the number of Disadvantaged students studying at QE 
in previous years (12% 2019, 12% 2018, 11% 2017).  

• Disadvantaged students made less progress compared with non-disadvantaged students in 2021 
(0.06 difference), however they made more progress than non-disadvantaged students in 2020 
(0.05 difference).  

• Both disadvantaged and non-disadvantaged L3VA figures are significantly above the A Level 
national average of 0. 

 
 

Table 4: Disadvantaged Students (Attainment) 
 

  
Pass % High Grades % 

2018-19 Disadvantaged 99.0% 43.7% 

Non-Disadvantaged 99.7% 57.6% 

 
2019-20 Disadvantaged 100% 55.9% 

Non-Disadvantaged 100% 68.3% 

 
2020-21 Disadvantaged 100% 56.5% 

Non-Disadvantaged 100% 65.2% 

• The Pass Rate for disadvantaged students is the same as those achieved by non-disadvantaged 
students in 2019/20 (100%) and 2020/21 (100%).  

• The High Grade Rate for disadvantaged students is significantly lower than those achieved by 
non-disadvantaged students in 2018/19 (13.9% difference), 2019/20 (12.4% difference) and 
2020/21 (8.7% difference). 

 

N.B. The lower progress and High Grade Rate made by disadvantaged students in 2021 may be a 
result of the reported national lack of progress made of disadvantaged students during the 
lockdowns. It is important to note that during the lockdowns, QE invited students that had difficulty 
working remotely at home (due to a lack of internet or laptops/computers) into College to use 
computers and other facilities that may assist with their learning.  
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Moreover, in order to further support this cohort of students, at the beginning of the academic year 
2021/22, the College provided Chromebooks to students that stated on their 2021/22 Technology 
Survey that they did not have a laptop/computer to complete work at home remotely. This will assist 
this cohort should the College experience another local of national lockdown in the future. Students 
that continue to have difficulty with broadband or Wi-Fi at home, will be invited into College to use 
facilities to access remote learning in a future lockdown. 

Unfortunately, the difference in attainment for High Grade Rates between disadvantaged and non-
disadvantaged students is to be expected as the average disadvantaged student G Score is lower 
than that of the non-disadvantaged. Non-disadvantaged students coming into QE outperform 
disadvantaged at GCSE (as they do nationally). By disadvantaged and non-disadvantaged students 
making a similar amount of progress at QE, you would expect to see a gap in attainment at the end 
of Level 3 study. The gap has not widened by the experience disadvantaged students have at QE, the 
disadvantaged students receive the same quality experience, and achieve excellent outcomes in line 
with their lower starting points.  

 

c) Ethnicity 

Table 5: Ethnicity (L3VA – Using 2019 L3VA Benchmarks for 2019, 2020 and 2021) 

 Average of VA Grades Entries 

 BAME White British BAME White British 

GCE A Level 2017 0.21 0.14 120 1842 

GCE A Level 2018 0.10 0.12 98 1757 

GCE A Level 2019 0.12 0.22 71 1592 

GCE A Level 2020 0.55 0.53 74 1820 

GCE A Level 2021 0.53 0.41 53 1649 

• Students from BAME backgrounds made up 3.1% of entries in 2021 and 3.9% of entries in 
2020. This is less than the number of BAME student entries in previous years (4.3% in 2019, 
5.3% in 2018 and 6.1% in 2017). 

• BAME A Level student progress at QE in both 2020 and 2021 is higher than White British 
students at QE. This higher progress rate (with the exception of 2017) is not in line with how 
students perform when sitting external exams. However, both BAME and White British L3VA 
figures are above the A Level national average of 0. 
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Table 6: Ethnicity (Attainment) 

  Pass % High Grades % 

 

2018-19 

BAME 100% 49.3% 

White British 99.6% 56.8% 

 

2019-20 

BAME 100% 55.4% 

White British 100.% 67.7% 

 

2020-21 

BAME 100% 71.7% 

White British 100% 64.0% 

• The College identifies the heritage of all BAME students at enrolment and data for each 
group is available. However, the numbers of students in each group are too small for 
meaningful separate trend analysis. 

• The Pass Rate for BAME students is the same as White British students (100%) in 2020 and 
2021. They outperformed the Pass Rate achieved by White British students in 2019. 

• The High Grade Rate for BAME students in 2021 is 7.7% higher than White British students. 
This figure is a reversal of the pattern seen in recent years, as previously the White British 
student High Grade Rate is higher (in 2020 a 12.3% and in 2019 a 7.5% difference in High 
Grade achievement). 
 

d) Disability 
 

Table 7: High Needs EHCP Students (L3VA – Using 2019 L3VA Benchmarks for 2019, 2020 and 2021) 

 Average of VA Grades Entries 

 High Needs Not High Needs High Needs Not High Needs 

GCE A Level 2019 0.83 0.21 11 1755 

GCE A Level 2020 1.02 0.52 4 2002 

GCE A Level 2021 0.65 0.41 2 1822 
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• A Level progress for students identified as High Needs at QE, is significantly higher than that 
of their peers. This indicates that support, guidance and quality of education provided to 
High Needs students at QE is outstanding.  

• In 2020, students with High Needs made excellent progress, making a grade more progress 
than those nationally with the same starting point. 

 

Table 8: Students in Receipt of Learning Support (L3VA – Using 2019 L3VA Benchmarks for 2019, 
2020 and 2021) 

 Average of VA Grades Entries 

 Learning 
Support 

No Learning 
Support 

Learning 
Support 

No Learning 
Support 

GCE A Level 2017 0.22 0.13 147 1843 

GCE A Level 2018 0.08 0.12 240 1629 

GCE A Level 2019 0.33 0.18 439 1327  

GCE A Level 2020 0.55 0.51 653 1353 

GCE A Level 2021 0.37 0.42 590 1234 

 

• Similar to 2018, in 2021, there has been a reversal of pattern seen with students in receipt of 
Learning Support making less A Level progress than those of their peers. However, this is a 
marginal difference (0.05 difference).  

• The number of student entries in receipt of Learning Support at QE is increasing compared 
with previous years (2021: 32.3% of students, 2020: 32.6% of students, 2019: 24.9% of 
students, 2018: 12.8% of students and 2017: 7.4% of students). The nature of support given 
to students varies in its intensity, depending on each individual case. 
 

Table 9: Disability Declared (L3VA – Using 2019 L3VA Benchmarks for 2019, 2020 and 2021) 

 Average of VA Grades Entries 

 Disability 
Declared 

No Disability 
Declared 

Disability 
Declared 

No Disability 
Declared 

GCE A Level 2017 0.23 0.13 203 1771 



Page | 11 
 

GCE A Level 2018 0.17 0.11 203 1665 

GCE A Level 2019 0.38 0.19 229 1537 

GCE A Level 2020 0.55 0.52 274 1732 

GCE A Level 2021 0.34 0.42 303 1521 

• The number of student entries for those with a declared disability is increasing (2021:16.6%, 
2020: 13.7%, 2019: 13.0%, 2018: 10.9% and 2017: 10.3%). 

 

Additionally to the statistics provided in the above tables, it is worth noting that 155 students either 
had a registered or non-registered disability in the 2019 entry.  This is a similar figure to the 2020 
entry, with 154 students either having a registered or non-registered disability. The figure for 2021 
was 119. 

 
 

 

 

 

 

 


